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ABSTRACT
Objective: To map the characteristics of bystander training to prevent gender-based violence 
against female students in a university context. Method: Scoping review using the JBI method. 
The search was conducted in March 2025 in MEDLINE/PubMed, WoS, BVS, EBSCO, 
EMBASE, Scopus, PsycInfo/APA, and SciELO, regardless of language, with a time frame of 
2016. The selection and extraction were double-independent, with descriptive analysis of the 
characterization and inductive approach to the content of the training. Results: Nine types 
of training were identified in 46 included studies that aimed to prevent sexual violence using 
a mixed-gender approach. The training content was categorized into: definitions, concepts, 
and epidemiology of violence; rape myths and gender stereotypes; consent and healthy 
communication; attitudes, behaviors, and interventions of bystanders; available resources and 
services; values, awareness, and personal ethics; risks, barriers, and obstacles to intervention. 
Conclusion: The gap lies in the thematic concentration of studies, focused on sexual violence, 
with limited exploration of risks, barriers to intervention, and institutional resources in the 
content of the strategies.
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INTRODUCTION
Gender-based violence is a global problem observed in social 

and economic contexts rooted in unequal power relations, with 
a patriarchal structure, primarily affecting women(1). They are 
the most affected in the university context, and the prevalence 
of sexual violence among students may be higher than in the 
general population(2). A review study of university students 
found prevalence rates ranging from 1.3% to 88%, with wide 
variation depending on the type of violence, the data collection 
tool, and the study sample(3).

Gender-based violence among female university students 
manifests in various forms; perpetrators include current and 
former partners, classmates and other students, faculty, and uni-
versity staff(4). The violence is often normalized within their daily 
lives, occurring in domestic environments (such as their own 
homes and those of the perpetrators), academic spaces (such as 
classrooms and on-campus common areas) and parties(5).

Violence againstfemale university students severely impacts 
their physical health, mental well-being, and academic perfor-
mance. Intimate partner violence can induce depression and 
post-traumatic stress disorder, the severity of which is signifi-
cantly correlated with the intensity of the violence(6). In addition 
to symptoms of anxiety and suicidal behavior associated with 
experienced violence, findings from a systematic review showed 
that sexual violence was associated with lower grades, absen-
teeism, and school dropout rates(7).

The normalization and trivialization of violence in educatio-
nal settings exacerbates the situation for women experiencing 
it. Frequently, experiences of gender-based violence are silenced 
and victims’ accounts are invalidated to protect the institution’s 
reputation(8). The process of “institutional betrayal” is rooted in 
social structures of power and oppression, contributing to the 
perpetuation of violence. It manifests across various institutional 
levels through policies that hinder reports of violence, impose 
bureaucratic procedures, and fail to remove high-ranking per-
petrators, alongside a lack of engagement to promote systemic 
and lasting change in universities(9).

To better understand the possibilities of confronting gender- 
based violence in the university environment, it is relevant to 
map preventive strategies that promote social engagement for 
accountability and cultural transformation of gender roles. To 
this end, the literature points to interventions involving bys-
tander training, which rest on the assumption that community 
leaders can foster social change to tackle public health issues. 
The term ‘bystander’ refers to individuals who witnessed a vio-
lent event before, during, and/or after its occurrence. Bystander 
training thus aims to empower individuals to intervene on acts 
of violence or social norms that perpetuate violence, working 
toward prevention(10).

Several factors can promote effective bystander behavior, 
contributing to violence prevention. Some examples include 
educational content and messages that help bystanders identify 
situations of violence; skill-building and practice to increase the 
bystander’s sense of efficacy through replicable intervention 
models; and intervention approaches that respect and consi-
der the bystander’s safety so that the benefits of intervening 
outweigh the barriers(11).

Hence, bystander training strengthens the skills necessary 
to reduce violence risks by enabling individuals to recognize 
potentially violent situations, intervene safely and effectively, and 
confront attitudes that encourage or tolerate violent behavior. 
These interventions aim to mitigate violence by shifting social 
norms and transforming bystander attitudes, beliefs, and inten-
tions to act. By disrupting passivity in the face of violence, this 
approach can reshape and encourage shared social responsibility, 
preventing gender-based violence(12).

The literature features numerous studies on bystander trai-
ning, indicating different intervention formats(13–15). However, 
efforts to understand and systematize prevention strategies are 
still fragmented. Existing data are scattered regarding methods 
and core characteristics, such as intervention duration, content, 
delivery format, and application context. Identifying this gap 
underscores the necessity of mapping the available evidence on 
training programs designed to prevent gender-based violence.

Furthermore, a preliminary search was conducted, and no 
ongoing or completed scoping reviews or protocols were iden-
tified in the International Prospective Register of Systematic 
Reviews (PROSPERO), the Open Science Framework (OSF), 
the Medical Literature Analysis and Retrieval System Online 
(MEDLINE), the Cochrane Database of Systematic Reviews, 
or JBI Evidence Synthesis. This confirms the knowledge gap on 
the subject and the need to develop a scoping review. Therefore, 
the objective of this review was to map the characteristics of 
bystander training programs designed to prevent gender-based 
violence against female students in university contexts.

METHOD

Study Design

This is a scoping review conducted in accordance with 
the JBI methodology and reported following the Preferred 
Reporting Items for Systematic Reviews and Meta-Analyses 
extension for Scoping Reviews (PRISMA-ScR) guidelines(11,12). 
The protocol was registered on the Open Science Framework 
(https://doi.org/10.17605/OSF.IO/4NK9U).

Identifying the Review Question

The review question (“What are the characteristics of bys-
tander training programs to prevent gender-based violence 
against female students in university contexts?”) was structured 
using the PCC acronym: Population (P: university students), 
Concept (C: prevention of gender-based violence among female 
university students through bystander training), and Context 
(C: university campuses).

Based on the primary research question, the following sub-  
questions were developed: What types of interventions are des-
cribed in the literature? How will the interventions be delivered? 
Do the interventions involve a facilitator? How long do the 
interventions last? How many sessions or stages are there in 
the interventions? What is the content of the interventions?

Eligibility Criteria

Participants: Eligible studies were those conducted with 
university students (regardless of sex, gender, or age) enrolled in 
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undergraduate or graduate programs. The review included both 
general and specific student populations, including female-only 
samples, undergraduate or postgraduate cohorts, and members 
of sororities and fraternities. 

Concept: Studies were eligible if they described bystander 
training interventions aimed at preventing gender-based vio-
lence against female university students (inclusive of cisgender 
and transgender women), encompassing intimate partner vio-
lence such as physical, sexual, psychological, emotional, or eco-
nomic abuse. Eligible interventions could be delivered in various 
formats (e.g., educational programs, videos, online modules, 
campaigns, workshops, or lectures), with no restrictions on dura-
tion or number of sessions, and could be either facilitator-led 
or self-administered. Conversely, studies were excluded if they 
focused on professional strategies for violence prevention, self-  
defense, and those combining violence prevention with the pre-
vention of Sexually Transmitted Infections (STIs) or alcohol 
abuse, due to the complexity of synthesizing these themes.

Context: Studies conducted on the campuses of public or 
private universities in any country, as well as those delivered 
via digital platforms, were eligible. Interventions carried out 
outside of higher education environments were excluded, even 
if institutionally supported.

Study design: Eligible studies included those with experi-
mental and quasi-experimental designs, including controlled 
before-and-after studies and interrupted time series, as well 
as observational, qualitative, and mixed-methods research. 
Following an exploratory search, grey literature was found to 
have limitations regarding methodological descriptions and 
detailed accounts of the training programs, which would com-
promise the consistency in clarity, selection, and completeness 
required for data extraction. Consequently, editorials, opinion 
pieces, reflective essays, epidemiological bulletins, state and 
federal legislation, guidelines, primers, and technical notes 
were excluded.

Regarding the publication window, a temporal marker was 
established based on the International Day of Women and Girls 
in Science, on February 11, approved by the United Nations 
General Assembly on December 22, 2015. Although this miles-
tone is symbolic and political, its adoption as a methodological 
criterion is justified as it marks a global commitment to a para-
digm shift to ensure gender equality in research environments. 
Consequently, studies published from 2016 onward were eligible 
for this review. This timeframe successfully aligns the emerging 
paradigm of protecting female students in academic settings 
with a bibliographic survey of practical interventions, as well 
as with an era of institutional mobilization to address violence 
in teaching and research contexts.

Search Strategy and Information Sources

Following the JBI methodological recommendations, the 
search strategy was carried out in three stages. Stage 1 consis-
ted of a search limited to the MEDLINE/PubMed database 
to analyze the keywords and index terms contained the titles 
and abstracts of the identified articles. Following this initial 
mapping, search strategies were developed for other information 
sources (Stage 2).

The information sources consulted to retrieve studies com-
prised 8 virtual databases and libraries: MEDLINE/PubMed, 
Web of Science Core Collection (WoS), the Virtual Health 
Library (VHL), EBSCO, EMBASE, Scopus; APA PsycInfo, 
and the Scientific Electronic Library Online (SciELO). Studies 
published in any language were included. All searches were con-
ducted in March 2023 and updated in February-March 2025. 
Stage 3 consisted of screening the reference lists of the included 
articles, but no additional studies were identified. All stages were 
carried out in collaboration with a specialized health sciences 
review librarian.

Selection of Studies

The retrieved references were grouped and imported into 
Endnote 20/2020 (Clarivate Analytics, PA, USA). Following 
duplicate removal, the citations were exported to the Rayyan 
platform (Qatar Computing Research Institute, QCRI)(16). 
Two reviewers independently screened titles and abstracts in a 
double-blind manner against the eligibility criteria. Potentially 
relevant studies were retrieved in full text and independen-
tly assessed for eligibility. The reasons for excluding full-text 
studies were documented and reported. At each stage of the 
selection process, any disagreements between reviewers were 
resolved through discussion with a third reviewer, who is an 
expert on the topic of gender-based violence. The search results 
and study selection process are fully presented in a PRISMA 
flow diagram(17).

Data Extraction and Presentation of Results

Data extraction was conducted in multiple phases. For the 
characterization phase, a standardized tool was used to map 
study characteristics, including country, year, journal, popula-
tion, objective, and methodology(18). For the concept mapping 
phase, the following data were extracted: type of intervention 
(poster presentation, video, online course, educational game, 
etc.), intervention content, intervention characteristics (duration, 
presence or absence of a facilitator, number of sessions and/or 
stages, specific type of violence it aims to prevent), and delivery 
method (in-person or online). Notably, seven studies evaluated 
two different interventions, while certain identical interventions 
were examined across different studies. Consequently, the total 
number of included studies differs from the total number of 
strategies mapped. 

Data Analysis

Descriptive analysis was used to characterize the primary 
studies and the attributes of the training programs, using simple 
frequency. These findings are synthesized and presented through 
tables and figures alongside descriptive text. To analyze the trai-
ning content, an inductive approach to basic qualitative content 
analysis was used. This descriptive method involves open coding 
to allocate features into general categories(19), executed in three 
phases: 1) Preparation: immersive reading of the sources of evi-
dence to achieve data familiarization, focusing on identifying the 
core content of bystander training strategies designed to pre-
vent gender-based violence against female students in university 
contexts; 2) Organization: identification of the topics of each 
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strategy and the open coding of content into categories based 
on thematic similarity; 3) Reporting: descriptive and graphical 
presentation of the results(20).

The methodological quality assessment was not performed, 
considering the distinction between systematic and scoping 
reviews, where the former should include a critical evaluation 
or risk of bias assessment to recommend the synthesized results 
for implementation in policies or practices. In contrast, scoping 
reviews are not required to assess the quality of the evidence 
included, but rather to provide an overview of the knowledge 
landscape to recommend the description of the mapped evi-
dence and identify existing research gaps(18).

RESULTS 
The retrieved references were compiled and imported 

into Endnote 20/2020 reference management software. After 
duplicate removal, the remaining citations were exported to 
the Rayyan platform for title and abstract screening. Based on 
the eligibility criteria, a total of 127 studies advanced to full- 
text review. Of these, 81 were excluded for failing to meet the 
eligibility criteria, leaving 46 studies to comprise the final body 
of this review (Figure 1).

The country of origin, publication year, objective, study 
design, sample size, and participant gender for each included 
study are shown in Chart 1. In the primary studies, gender 
reporting lacked uniformity. Therefore, data extraction adhered 
to the terminology used within each study. In Chart 1, this 
information has been summarized and represented using sym-
bols, specifically for illustrative and organizational purposes.

Regarding the countries of origin, the studies were predo-
minantly conducted in the United States of America (n = 35), 
followed by Australia (n = 3), India (n = 2), Vietnam (n = 2), New 
Zealand (n = 1), China (n = 1), Canada (n = 1), and England  
(n = 1). Of the 46 studies included, 34 presented strategies aimed 
at mixed-gender groups, 7 focused exclusively on men, and 5 
on women. 

Regarding specific types of violence addressed, the studies 
aimed to prevent sexual violence (34), domestic and intimate 
partner violence (14), and interpersonal or gender-based vio-
lence against women (addressed individually or concurrently; 4).

Across the 46 included studies, 41 different training stra-
tegies were identified. In some cases, the same study pre-
sented evidence for two different interventions, and some 
interventions appeared in more than one publication. These 
strategies were classified into nine types: group sessions  
(12)(14,22,23,25,26,29,31,33,39,41,43,48,51,56,58,61), interactive presentations and 
videos (5)(21,24,30,35,37,42,52), marketing campaigns (6)(13,22,24,40,49,50), 
courses, modules, and educational tools (8)(15,34,47,53–55,59,60,62), 
workshops (4)(27,28,38,46), video games (2)(44,45), digital applications 
(2)(57,63), virtual reality simulation (1)(36), and mini-magazine (1)(32)  
(Figure 2).

Regarding the delivery methods of the 41 strategies, they 
were classified into in-person (25)(14,21–34,38–41,43,46,48,50,51,56,58,59,61), 
digital or online (11)(15,42,44,45,47,53–55,57,60,62,63), and hybrid for-
mats, the latter combining face-to-face actions with digital  
elements (5)(13,35–37,49,52).

The presence of facilitators was specifically iden-
tified in in-person strategies, including group sessions  
(11)(14,22,23,25,26,29,31,33,39,41,43,48,51,56,58,61), workshops (4)(27,28,38,46), 

Figure 1 – Flowchart Preferred Reporting Items for Systematic Reviews and Meta-Analyses extension for Scoping Review (PRISMA-ScR –  
Santa Maria, RS, Brazil, 2025).
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Chart 1 – Characterization of the included studies – Santa Maria, RS, Brazil, 2025.

Country and 
year

Objective Type of study and 
participants

USA, 2017(21) To investigate the effectiveness of The Women’s Program, a sexual assault awareness program geared 
toward women.

Quasi-experimental.
n:103 ♀

USA, 2018(22) To examine how two methods of prevention delivery worked separately and together to promote attitude 
change related to sexual violence among college students.

Quasi-experimental.
n:948 ♀♂

USA, 2019(23) To provide a description and evaluation data from a sexual assault prevention program administered to first-
year students during their first semester at a large public university.

Quasi-experimental.
n:2,305 ♀♂

USA, 2016(24) To examine whether a brief and easy-to-implement university-wide intervention could increase bystander 
behaviors, intentions, attitudes, efficacy, and social norms to prevent dating violence; and to understand 
what variables were most strongly associated with bystander behaviors.

Quasi-experimental.
n:288 ♀♂

USA, 2021(25) To explore the efficacy of an intervention called “bystander plus” programming. Quasi-experimental.
n:81 ♀♂

USA, 2022(13) To describe the development and evaluation of a widely disseminated sexual and dating violence primary 
prevention program (Red Flag Campaign). 

Quasi-experimental.
n:203 ♀♂

USA, 2016(26) To examine the effects of Green Dot on rates of violence victimization and perpetration among first-year 
students with data collected over a 4-year period (2010–2013).

Quasi-experimental.
n:7,111 ♀♂

USA, 2018(27) To assess the extent to which the workshops Violence Against Women Prevention Program decrease 
students’ rape myth acceptance, increase their knowledge and understanding of the University’s affirmative 
consent policy, and improve their confidence in interpreting cues related to sexual consent.

Experimental. 
n:1,957 ♀♂

Australia
2021(28)

To increase awareness and knowledge of pre-registration health students on the context of gender-based 
violence and for participants to learn bystander approaches to effectively intervene and reduce violence.

Quasi-experimental. Pilot 
study.
n:21♀♂

USA, 2021(29) To evaluate Wingman 101, a bystander-based sexual violence prevention program designed for male 
undergraduate athletes and fraternity members.

Quasi-experimental.
n:80 ♂

USA, 2020(14) To examine the effectiveness of Safe Sisters, a sexual assault bystander intervention program that targets 
members of college sororities.

Experimental.
n:139 ♀

USA, 2017(30) To identify predictors of bystander behaviors and sexual assertiveness among sorority women. To evaluate 
changes in rape myth acceptance, bystander self-efficacy, and sexual assertiveness two weeks after The 
Women’s Program was provided to sorority members, and to report bystander behaviors for two weeks after 
the intervention.

Quasi-experimental.
n:141♀

Australia 
2024(15)

To evaluate an online sexual violence prevention and response education module designed for and 
implemented in one Australian university.

Mixed.
n:113♀♂O

USA, 2018(31) To examine the effectiveness of a modified Green Dot bystander intervention training for resident assistants. Quasi-experimental.
n:24♀♂

USA, 2017(32) To examine prevention programming focused on multiple aspects of sexual assault, including content on 
sexual consent, bystander intervention, reporting of sexual assault incidents, seeking help after an incident, 
and the support of sexual assault victims.

Quasi-experimental.
n:146♀♂

USA, 2018(33) To adapt, replicate, and test the generalization of the program Bringing in the BystanderTM at a private Jesuit 
Catholic liberal arts college in Massachusetts.

Quasi-experimental.
n:164♀♂

USA, 2021(34) To evaluate whether a semester-long course for first-year undergraduates influenced knowledge, attitudes, 
and behavioral intentions about gender, sexuality, and sexual violence.

Quasi-experimental. 
n:109♀♂

USA, 2016(35) The present research reports on two randomized, controlled trials evaluating TakeCARE, a video bystander 
program designed to help prevent sexual violence on college campuses.

Experimental.
Study 1: n:213 ♀♂
Study 2: n:211 ♀♂

USA, 2016(36) To present an evaluation of a new procedure designed to measure bystander behavior to prevent sexual 
violence.

Quasi-experimental.
n:91♀♂

USA, 2020(37) To replicate and extend previous findings of TakeCARE’s effects on bystander behavior, testing two methods 
of video administration and examining moderators of TakeCARE’s effects on bystander behavior. 

Experimental.
n:557 ♀♂

Australia 
2020(38)

To provide an overview of the implementation process, challenges and successes encountered at an 
Australian university in adopting the evidence based accredited workshop Sex, Safety and Respect.

Experience Report.
n:118♀♂ 

USA, 2020(39) To describe a bystander intervention campaign implemented at a Historically Black College or University in 
the Southeastern United States.

Qualitative.
n:406♀♂

USA, 2021(40) To evaluate the effectiveness a 5-year social norms sexual violence prevention marketing campaign 
designed specifically for men on a large public university in the Southeastern United States.

Time series.
n:4,158 ♂ 

India 2022(41) To evaluate the effectiveness of RISE, a sexual violence prevention program for female college students in 
India.

Quasi-experimental. 
n:245 ♀

continue...
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Country and 
year

Objective Type of study and 
participants

USA, 2021(42) To assess the efficacy of STOP Dating Violence, an online intervention developed to educate students about 
dating violence and appropriate bystander interventions on college campuses.

Experimental.
n:317♀♂

USA, 2018(43) To compare the effectiveness of a 90-min bystander education program for dating violence prevention with 
a traditional dating violence awareness education program, as well as to a no education control group, in 
changing attitudes, beliefs, perceived efficacy, intentions, and self-reported behaviors in college students.

Quasi-experimental.
n:1,001♀♂

USA, 2019(44) To document the creation of two video games to teach college students bystander intervention skills in 
situations of sexual and relationship violence and stalking. 

Quasi-experimental.
n:305 ♀♂

USA, 2021(45) To evaluate the efficacy of two video games aimed at university students: (1) a trivia game and (2) an 
adventure game to train students on bystander intervention skills to prevent sexual violence.

Experimental. 
 n:227 ♀♂

USA, 2018(46) To test the efficacy of the Escalation workshop to prevent dating abuse with a sample of undergraduate 
students.

Experimental. 
n:85♀♂

USA, 2018(47) To examine the process by which a web-based sexual violence prevention program (RealConsent) prevents 
sexual violence and improves bystander behavior.

Experimental.
n:743♂

New Zealand
2021(48)

To present the quantitative and qualitative findings from a process of piloting the Bring in The Bystander 
Programme, developed to tackle the problem of sexual violence on university campuses by taking a 
community values approach.

Mixed.
QUAN+qual.
Pilot study.
n:167♀♂

USA, 2018(49) To present the implementation and evaluation of a theory-based campaign to promote active bystander 
intervention.

Quasi-experimental.
n:1,505♀♂

USA, 2016(50) To assess the recall of, reaction to, and understanding of a brief campus banner campaign promoting 
consent in sexual relationships, and to determine whether campaign exposure was associated with 
subsequent engagement in activities related to sexual assault education, awareness, and prevention. 

Mixed.
n:628 ♀♂

China 2019(51) To evaluate the feasibility of Dating Compassion, Assessment, reFerral, and Education (CAFE) Ambassador 
Programme in China.

Quasi-experimental.
n:85 ♀♂

USA, 2022(52) To evaluate a brief, online intervention to reduce sexual aggression perpetration and increase prosocial 
bystander behaviors among heterosexual male college students.

Quasi-experimental.
n:241♂ 

Vietnam 
2022(53)

To adapt RealConsent, a theoretically grounded, web-based sexual violence prevention program to be 
suitable for university men in Vietnam, and to test the impact of the adapted program, GlobalConsent, in 
this setting.

Experimental.
n:730♂

Vietnam 
2023(54)

To test the impact of GlobalConsent in sexually violent behavior and prosocial bystander behavior among 
university men in Vietnam.

Experimental.
n:793♂

USA, 2021(55) To examine the short-term impact of a widely utilized sexual violence prevention course for matriculating 
college students as a population-level prevention approach.

Quasi-experimental. 
n:167.424 ♀♂TO 

England 
2025(56)

To explore the feasibility of implementing the “The Intervention Initiative” in a university setting in the 
north of England.

Mixed.
n:21 ♀♂ (FG and 
interviews)

USA, 2023(57) To evaluate the effectiveness of an interactive, personalized safety decision and planning tool, myPlan app, 
for concerned friends (university students of any gender aged 18–24) who self-identify as having a female 
friend who has experienced intimate partner violence in the last 6 months.

Experimental.
n:293 ♀♂

USA, 2024(58) To examine the effects of an awareness intervention on bystander behavior among university students who 
completed a bystander training program.

Mixed. 
Study 1: n:13♀♂NB
Study 2: n:38 ♀♂NB

Canada 
2023(59)

Using meta-analytic techniques to explore data from an in-person program to prevent relationship violence 
(delivered before COVID-19).

Quasi-experimental. Time 
series.
n:244 ♀♂NB,T

USA, 2024(60) To examine the impact of a self-paced online program focusing on bystander intervention for domestic 
violence.

Quasi-experimental.
n:293 ♀♂

USA, 2023(61) To describe the development of the SPoRT prevention intervention and its initial evaluation of feasibility 
and acceptability. 

Mixed. 
n:30 ♀♂

India 2024(62) To investigate the short-term effects of the RISE-ON modules on participants’ knowledge and attitudes. Quasi-experimental.
n:244♀

USA, 2023(63) To develop and conduct a preliminary assessment of Make a Change, a new digital application designed to 
prevent sexual violence among 2nd- to 4th-year college students. 

Mixed.
n:105♀♂

Legend: ♀ women; ♂ men; NB: non-binary; T: transgender; O: other genders; FG: focus groups.

...continuation
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interactive presentations and videos (2)(21,24,30), and educational 
courses, modules, or tools (2)(34,59). In total, 20 strategies reported 
utilizing facilitators.

The duration and frequency of the interventions varied 
across the different types of strategy. Group sessions ranged from 
1 to 8 hours, delivered either as a single session(14,23,31,33,43,56,58) 
or distributed across two(25,30,48), three(51), or four sessions(61), 

with frequency remaining unreported in two studies(26,41). All 
workshops consisted of single sessions lasting from 40 minutes 
up to a half-day block(27,28,38,46). Videos and interactive presenta-
tions were designed as one-time exposures ranging from 24 to 
90 minutes(21,24,30,35,37,42,52). In contrast, marketing campaigns were 
deployed over highly variable periods (from one week to five 
years), facilitating repeated exposure(13,22,24,40,49,50). The educational 

Figure 2 – Identification of strategies to prevent gender-based violence, classified by type – Santa Maria, RS, Brazil, 2025.

Figure 3 – Quantitative distribution of identified studies by content category – Santa Maria, RS, Brazil, 2025.
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courses, modules, and tools ranged in length from 45 minutes 
to a full academic semester, formatted as either a single pre-
sentation(15,55,62) or divided into modules(34,47,53,54,59) (data were 
unavailable for one study(60)). For digital and print formats, video 
games lasted 45 to 60 minutes(44,45); mini-magazines comprised 
five 8-page volumes delivered by mail(32); virtual reality pro-
grams involved seven different simulations lasting 2 to 4 minutes 
each(36); and both mobile applications offered a 30-minute core 
duration(63) and unlimited user access for one year(57).

Regarding the content of the strategies, seven thematic 
categories were identified: 1. Definitions, concepts, and epide-
miology of violence (n = 36); 2. Rape myths and gender stere-
otypes (n = 25); 3. Consent and healthy communication (n = 
26); 4. Bystander attitudes, behaviors, and intentions (n = 41); 
5. Available resources and services (n = 5); 6. Values, awareness, 
and personal ethics (n = 10); and 7. Risks, barriers and obstacles 
to intervention (n = 4) (Figure 3).

DISCUSSION
Regarding geographic origin, the United States predo-

minated, representing 76% of the analyzed sample. These fin-
dings are consistent with previous systematic reviews on sexual 
assault prevalence and gender-based violence interventions, 
which reported that approximately 73% of their primary stu-
dies originated from the USA(64,65). This concentration can be 
understood as a result of US federal policy frameworks, such as 
Title IX, which requires federally funded institutions to imple-
ment violence prevention strategies while prohibiting sex-based 
discrimination in educational programs and activities(66). Given 
the high volume of studies, it can be inferred that the existence 
of legislative mandates encourages data production on violence 
prevalence in universities, as well as the development of pre-
vention strategies.

Regarding study participants, there was a predominance 
of strategies aimed at mixed-gender groups. In this regard, 
a systematic review and meta-analysis evaluated the effecti-
veness of bystander programs addressing sexual violence on 
college campuses and found no significant differences in effi-
cacy between mixed-gender and same-sex groups. These effects 
were examined across two outcomes: bystander attitudes and/
or beliefs, and behaviors(67).

Strategies targeting mixed-gender groups also align with 
student expectations, according to findings from a study on 
preferences regarding on-campus violence prevention. Students 
perceive mixed-gender programs as more inclusive of gender and 
sexual diversity, as well as effective at dispelling stereotypes about 
the roles men and women play in sexual assault incidents(68).

Within this review, six articles present prevention strate-
gies aimed solely at male groups. Evidence from a systematic 
review indicates that prevention programs targeting men and 
boys show promising results in shifting attitudes, beliefs, and 
social norms related to violence(69). One hypothesis raised in the 
literature is that men are more receptive to and comfortable with 
bystander training content and feel less judged by their peers 
when participating in single-sex groups(70). It is important to 
address the social construction of masculinity across various 
social institutions, which reinforces patriarchal power dynamics 
of men over women. Confronting these dynamics requires the 

renunciation of gender-based privileges attributed to men; con-
sequently, men may perceive the restructuring of these power 
systems as a personal loss(71).

Therefore, planning strategies to increase male engagement 
in gender-based violence prevention programs in universities is 
critical, as men constitute the primary perpetrators of violence 
against women, including within higher education institutions. 
An integrative review on the prevalence and associated factors of 
gender-based violence in universities identified that the majority 
of violence experienced by female students is perpetrated by 
men, particularly intimate partners, boyfriends, or spouses(72). 
Furthermore, a US-based study revealed that 20% to 26% of 
male university students reported a propensity to perpetrate 
violence, with rape myth acceptance being positively associated 
with this likelihood(73).

Moreover, the results point to a predominance of strategies 
targeting mixed-gender groups, in addition to those tailored 
exclusively for men or women. Consequently, planning supple-
mentary training components specifically tailored to each group 
can reveal the potential of each of these strategies. While mixed-  
gender environments foster collective solidarity and collabora-
tive relationships, activities designed exclusively for men provide 
opportunities to enhance engagement, address the influence 
of patriarchy, and promote social accountability. Additionally, 
activities exclusively for women can offer a more welcoming and 
intimate space for sharing lived experiences of violence.

This scoping review demonstrates that bystander training 
focuses predominantly on sexual violence prevention. While 
efforts to prevent on-campus sexual violence span various 
regions globally, the evidence mapped in this study remain hea-
vily concentrated in the USA. Concurrently, in Latin America, 
there is a rising institutional concern across universities to deve-
lop protocols to prevent this type of violence(74).

Furthermore, a literature review utilizing Google Scholar 
demonstrated a correlation between core keywords and the 
publication language of the articles. In articles published in 
Spanish, the term ‘gender-based violence’ was most frequent, 
which encompasses different forms of violence, ranging from 
broad concepts such as ‘violence against women’ to specific 
manifestations such as sexual violence, physical assault, haras-
sment, and abuse. In studies published in English, ‘sexual vio-
lence’ emerged as the predominant focus, being one of the most 
studied forms of violence within higher education institutions 
in Anglophone countries(75). This is consistent with the findings 
of the present scoping review, which highlight a predominance 
of US-based research on sexual violence prevention strategies.

However, focusing on a single type of violence can be limi-
ting, especially considering the overlap of different types of 
violence. Sexual violence, for instance, occurs not only within 
intimate partner relationships, but also across other relational 
contexts, where the perpetrator may be a stranger, acquaintance, 
or friend(70). Ultimately, gender-based violence must be unders-
tood as a social phenomenon rooted in patriarchal relations, 
anchored in an unequal power dynamic of men over women 
that operates in all areas of society(76), including higher educa-
tion institutions.

This intertwining of gender-based violence with the social 
subordination of women cannot be understood or addressed in 
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isolation from the broader structural violence inherent to capi-
talist society. Therefore, it is necessary to coordinate struggles 
and actions to dismantle the social relations and institutional 
frameworks that oppress women(77). This indicates the necessity 
of designing more comprehensive prevention programs that 
address different types of violence while accounting for the con-
text of social relationships among university students.

The findings regarding the various types of prevention 
programs align with the results of a meta-analysis of college 
dating violence prevention programs. The strategies analyzed 
in the study featured active participation (77%) and/or group 
discussions (55%), a didactic presentation style (39%), group 
activities (36%) and/or an online component (29%)(70).

Group discussions offer an opportunity for students to con-
nect with peers, fostering a sense of collective responsibility and 
an understanding of gender-based violence as a social issue in 
universities. The results of a qualitative study on sexual violence 
in Guatemala showed that students feel safer when they act 
together as a group. Collective action signals to potential victims 
that they are not alone, as well as shows potential aggressors 
that their behavior will not be tolerated(78). Ultimately, group 
sessions can encourage dialogue and active student participation. 
Conditions for developing critical thinking are created through 
dialogue, which involves the dialectical movement between 
doing and thinking about doing, in a process that broadens 
social awareness(79).

Furthermore, this review identified two game-based stra-
tegies. A systematic review examining the use of games as an 
educational tool among nursing students demonstrated that 
the desire to win encouraged student participation and intro-
duced realism to the activity, promoting greater engagement 
and enjoyment, thereby enhancing the learning experience(80).

Regarding the delivery method of the interventions iden-
tified in this review, most were conducted in person. This aligns 
with the findings of a scoping review analyzing intimate partner 
violence prevention strategies among graduate students, where 
face-to-face interventions were utilized in 80% of the included 
studies(81). The social dimension of in-person activities helps 
students to be more engaged with the program content and 
underscores the importance of the topic. Conversely, students 
often perceive online programming as abstract and imperso-
nal, and that the independence facilitated by online approaches 
undermines the program’s effectiveness(68).

Regarding the delivery method, the results of a meta-analysis 
also indicated that virtual methods, such as the use of videos or 
exclusively online formats, are less effective for the development 
of bystander skills. They suggest that in-person interaction in a 
group setting is more effective in achieving this goal(70).

The presence of facilitators was identified in 20 of the 41 
included strategies, occurring exclusively in in-person formats. 
This proportion is slightly lower than the 61% reported in a 
meta-analysis of dating violence prevention programs in univer-
sity settings(70). A meta-analysis on the effectiveness of bystan-
der programs that address sexual violence on college campuses 
showed that the difference between the effects of facilitator-led 
programs and self-directed programs, such as videos or pos-
ter campaigns, was not significant. Both delivery formats had 
positive effects on bystander attitudes, beliefs, and behaviors. 

Additionally, the outcomes of facilitator-led formats did not 
vary based on whether the program was delivered by student 
peer facilitators, university staff, or other adults(67).

In this review, the duration and number of sessions varied 
substantially across the strategies, precluding a direct data syn-
thesis. However, the findings reveal the predominance of single- 
session programs, with durations ranging from several minutes 
to a few hours for most formats, excluding social marketing 
campaigns, which involved longer exposure times. This pattern 
aligns with the meta-analysis on college dating violence pre-
vention programs, where 77% of the strategies were delivered in 
a single session, and the interventions lasted from 18 minutes 
to 12 hours, with the majority lasting less than two hours(70).

Another review indicated that in-person interventions 
require longer completion times for participants than online 
formats. This review also pointed out that many studies did not 
report essential information about the intervention’s delivery, 
which made it difficult to critically assess patterns regarding 
delivery method, duration, and frequency across the studies(81). 
Therefore, it is important to consider evidence demonstrating 
that program duration is positively associated with shifts in bys-
tander attitudes and beliefs, meaning that longer interventions 
yield greater attitudinal effects. However, this direct association 
did not extend to actual bystander behavior(67).

Although this scoping review does not aim to evaluate the 
interventions’ efficacy, the findings invite further reflection on 
program duration and continuity. In this regard, universities can 
benefit from implementing more extensive programs or sustai-
ned preventive actions, including multicomponent approaches. 
Furthermore, the integration of bystander training into aca-
demic curricula(82), combined with evidence-based continuous 
education for the community(83), represents a recommended 
strategy for building a safe and equitable university environment.

Therefore, it is important to analyze the topics covered in 
the training sessions. This review found that most interventions 
focused on bystander attitudes, skills, and interventions. Other 
common themes included rape myths and gender stereotypes, 
definitions, concepts, and epidemiology of violence, consent and 
healthy communication. Content related to awareness, personal 
values and ethics, available resources, and risks, barriers, and 
obstacles to intervention were less frequent.

These findings align with existing literature. A meta-analysis 
showed that the most common content addressed in the stra-
tegies focused on skill-building (81%) and bystander training 
(74%). Other common components comprised discussions of 
types of violent behaviors (42%), the prevalence of dating and/or 
sexual violence (39%), the definition of consent (39%), available 
campus resources (36%), and consequences of dating and/or 
sexual violence (32%)(70).

Furthermore, a review investigating bystander intervention 
programs for sexual violence prevention in universities found 
that the most common themes were bystander behavior, like-
lihood to intervene, efficacy, confidence and willingness to act, 
and changes in attitudes, beliefs, and norms(84). The predomi-
nance of content focusing on bystander attitudes, skills, and 
interventions (along with rape myths and gender stereotypes) 
aligns with the core objectives of bystander-centered strategies, 
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which aim to empower students to play an active role in reducing 
gender-based violence.

The second most frequent content category involved defi-
nitions, concepts, and the epidemiology of violence. Evidence 
suggests that programs including local prevalence data had grea-
ter effects on bystander efficacy and intentions to prevent dating 
violence. The study also indicated that learning the high rates 
of violence on campus can raise students’ awareness about the 
severity of the problem and the need to reduce its prevalence, 
encouraging participants to intervene(70). This demonstrates that 
gender-based violence prevention programs can benefit from 
incorporating local epidemiological data. Consequently, using 
culturally contextualized definitions helps participants recognize 
violent situations and behaviors.

Information on available resources and services for students 
experiencing violence was addressed in only five studies in this 
review. One of these studies, conducted with undergraduate 
students across three universities, showed that nearly half of 
the participants were unaware of the resources available on their 
campus(85). This indicates a limitation in current prevention stra-
tegies, as a lack of information about institutional support ser-
vices can restrict bystander responses to situations of violence.

Conversely, evidence indicates that students’ knowledge of 
campus policies and procedures regarding sexual assault correlates 
significantly with intentions to engage in pro-social bystander 
behaviors and/or attitudes(86). Universities should therefore forma-
lize institutional policies to prevent gender-based violence, ensu-
ring that the academic community has clear access to information 
on safety procedures and resources to protect their rights(82). 

Content regarding risks, barriers, and obstacles to interven-
tion was identified in only four studies. However, research on 
domestic and sexual violence found adverse consequences for 
bystanders who intervened, including reports of harassment, 
threats, and physical assault(87).

Detailed statistics on the incidence of gender-based violence 
and the demographics of perpetrators and victims help tailor 
prevention programs to the specific needs of the university com-
munity. Additionally, continuous data collection and analysis 
are essential to evaluate the effectiveness of these interventions, 

track specific types of violence, and make necessary adjustments. 
This process involves analyzing the social and economic struc-
tures that sustain violence, as well as promoting interventions 
aimed at changing these dynamics and creating a safer and more 
equitable academic environment for all.

One limitation of this study was the lack of complete data 
regarding the characteristics of the strategies. For instance, the 
duration of the strategy could not be identified in one article, 
and the number of sessions was missing in others. The specific 
objectives of each training program were not systematized.

CONCLUSION
Bystander training programs aimed at preventing gender- 

based violence among female university students are primarily 
concentrated in North American contexts, focusing predomi-
nantly on sexual violence. Intervention formats vary widely, 
including group sessions, marketing campaigns, online courses, 
workshops, and games, with an emphasis on in-person activities 
and mixed-gender groups. Most strategies are one-off initia-
tives and lack integration into institutional policies. Training 
content frequently covers definitions and concepts of violence, 
gender myths and stereotypes, consent, and bystander attitudes. 
Institutional resources and barriers to intervention are rarely 
addressed in the content of the strategies, which represents a 
gap that may limit the reach of gender-based violence preven-
tion efforts.

This study highlights the need for comprehensive, conti-
nuous interventions that address different forms of gender- 
based violence. Future initiatives should broaden the scope of 
their content to include risks, barriers, and institutional resour-
ces, while being integrated into permanent prevention policies 
in universities. These measures contribute to building safer, more 
equitable academic environments committed to preventing 
gender-based violence.
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RESUMO
Objetivo: Mapear as características dos treinamentos de espectadores para prevenir a violência de gênero em mulheres estudantes no contexto 
universitário. Método: Revisão de escopo pelo método do JBI. A busca foi realizada em março/2025 no MEDLINE/PubMed, WoS, BVS, 
EBSCO, EMBASE, Scopus, PsycInfo/APA e SciELO, independentemente do idioma, com o recorte temporal de 2016. A seleção e extração 
foram duplo-independentes, com análise descritiva da caracterização e abordagem indutiva do conteúdo dos treinamentos. Resultados: Foram 
identificados 9 tipos de treinamentos em 46 estudos incluídos que visavam prevenir a violência sexual usando abordagem mista de gênero. O 
conteúdo dos treinamentos foi categorizado em: definições, conceitos e epidemiologia da violência; mitos do estupro e estereótipos de gênero; 
consentimento e comunicação saudável; atitudes, comportamentos e intervenções de espectadores; recursos disponíveis e serviços; valores, 
consciência e ética pessoal; riscos, barreiras e obstáculos à intervenção. Conclusão: A lacuna reside na concentração temática dos estudos, 
focados na violência sexual, com limitada exploração de riscos, barreiras à intervenção e recursos institucionais nos conteúdos das estratégias.

DESCRITORES
Prevenção; Universidades; Violência de Gênero; Revisão de Escopo; Mulheres.

RESUMEN
Objetivo: Mapear las características de la capacitación para espectadores con el fin de prevenir la violencia de género contra las estudiantes en 
un contexto universitario. Método: Revisión del alcance utilizando el método JBI. La búsqueda se realizó en marzo de 2025 en MEDLINE/
PubMed, WoS, BVS, EBSCO, EMBASE, Scopus, PsycInfo/APA y SciELO, independientemente del idioma, con un período de referencia que 
abarcó desde 2016. La selección y extracción fueron doblemente independientes, con un análisis descriptivo de la caracterización y un enfoque 
inductivo del contenido de la formación. Resultados: En 46 estudios incluidos, se identificaron 9 tipos de capacitación que tenían como objetivo 
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prevenir la violencia sexual mediante un enfoque mixto. El contenido de la capacitación se clasificó en: definiciones, conceptos y epidemiología 
de la violencia; mitos sobre la violación y estereotipos de género; consentimiento y comunicación saludable; actitudes, comportamientos e 
intervenciones de los espectadores; recursos y servicios disponibles; valores, concienciación y ética personal; riesgos, barreras y obstáculos para 
la intervención. Conclusión: La deficiencia radica en la concentración temática de los estudios, centrados en la violencia sexual, con una 
exploración limitada de los riesgos, las barreras para la intervención y los recursos institucionales en el contenido de las estrategias.

DESCRIPTORES
Prevención; Universidades; Violencia de Género; Revisión de Alcance; Mujeres.
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